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Ferrient is present cn nost college and university campuses today. In
sone ways more than ever before, the goals, structures, and hallowed tradi~
tiocns of American higher education are being challenged and rethought. Con-
fusion, distrust, and polorization are becoming increasingly common.

The issues are many: <irst, the question of the proper respouse of
the academic community to the Black or traditionally '"non-qualified" student
rerains in doubt despite the fact that there is much vhich could be accon-
plished on most campuses quickly and‘effectively.1 Seccond, the need for a
nore adequate base for funding threatens the very existence of noi only some
irnovaticnal or exploratory prograns, but also some institutions themselves.2
Third, faculty are aware of increasing societal and political demands for
“vetter instruction” yet frustrated as the rceal rewards and security at rost
institutions remains in research and.publication- Fourth, it seems clear
that not a few administrators are also more frustrated in this period which
otrers have characterized as one of transition, when '"procedures” are con-
stantly changing and no one seems to offer consistent, elear counsil on how
to handle things., Many speak, criticism of higher educatlon is increasingly

commen, but little is donc.

lef, W. Frank HKull IVe. "The Libteral Arts College and the Black Student."
I”IQUT, 11X, 1 (January, 1971); Richard L. Ferrin., "Developmental Prograns
1n NMidwestuzrn Community Colleges.” Higher BEducation Surveys #4, College
Entrance Exanination Board (February, 19?1). Robert A, Altman and Patricia C.
Snyder, BEds. The Minority Student on the Campus. Boulders WICHE, 1970. cf.
esp. 33-60, 125-156, 179-188.
2f, William ¥, Jellema. The Red and the 3lack. Washington, De C.:
ssociation of American Colleves, 19?0. Assoclation of Independent Colleges
and Universitics. Toward an Effective Utilization of Independent Colleres and
Uaiversities by tae State of Ohio. Columbus: Association of Independeni Col-
1&*93 and Universities, 19?1, Earl . Cheit. The New Depression in Hicher Bdu-
caticn. New Yorks McCraw-H111, 1971, Carnegie Commicsion on Hiahor BSducation.
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In the midst of all this, a fifth issue must still be seriously
considered-~-that of the student and his feelings; for surely, one of the
clearest purposes of higher education in the United States has always been
to teach studenis, be they &n elite few or a more representative plurality.

Student "riots" or “disorders™ way command the acute attention of the
popular media, but such are not new to higher education. They may even be
said ©o illustrate that as either people or institutions, we seem not to
have progressed very far. Scholars typically argue that the modern univer-
sity had its prototype in the medieval institutions of Paris, Bologna, and
Salernc. This being the case, we do well to remember that in 1199 (1200),
Teelings over aliegedly poor wine served to the manservant of the Gerran
bishop-elect of LiSge (then a student at the University of Paris) developed
into a town and gown “caumpus disturbance” that ended with several students
killed or wounded.3 In 1823, half of Harvard's graduating senlors were
expelled after "protests” over Harverd's inflexiblo curriculum and in loco
parentls policies. Difficulties ut the University of Virginia in 1838 were
followed by a student celebration of those dlsturbances four years later
(1840} which resulted in one professor's being shot and killed.h Indeed, a
hist~ry of American bigher education from the perspective of its "student
disorders" could be written.5 But while the fact of a disruption is not-

unique, the issues propelling soice students to violence are.

J¢f. Roger de Hoveden. Chronica. W. Stubbs, ed., Rolls Series IV.
Londo-ﬁ, 1871, 120-121.
c¢f. C. F. Thwing. College Administration. New York: The Century
Compagy, 1900, 119-127.
cf. Alma D. M. Bevis. Diets and Riots. Boston: Marshall Jones
Company, 1936.
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The Present increase in both giross numbers and proportion of young
people enrolled in institutions of higher education, coupled with increased
anticipation corceriing what to expect from colleges and universities seenms
likely to insure *hat there will continue to be an increased number of
wroblerms on the campus should all else remain constant. While colleges
enrolled but 1.25% of the 18-22 year olds in 1868, 1970 saw 4047 of the
18-22 year 21ds enrolled. Elementary children are often primed by iecachers
and parents with the goal of college admission and how hard and demanding
the work will be., After years of anticipation, is it any wondecr that nmany
zre disanpoirted or bored? Teaching methods zre antiguated, curricula scuc-
tipes purcly tradition, and student involvement in most institutions, where
it i1s veginning at all, is minimzl (maybe rightly so).6

Presently, another issue that nmust be considered in discussions on col-
lege studenﬁs for at least the next four to five years is that of drug usage.
Some faculiy menmbexrs do use variqus drugs with students in a misguided attenpt
to gain 'rapport." Informally, drugs are available Just about anywhere today.
Drugs may ve vut one way that an individual student attempts to cope with his
own a.ienation from many things, or they may be part of a search for a periodic
escapes Hopefully, addicting drugs will not be a continutng probilem, but
clearly they are now, and to deny this may not only b~ utter foolishness, but
also crininal.

So here we sit in America, where as onc foreign observer not totally sar-
castically put it, "the axtreme cases, naturally enough, comevfrom."? One does

not even need to "prove" that many students are alienated at thelr institutions.

Ocf, Lewis B Mayhews Afrogance on Canpuses ~ San Mrancisco: Jossey-3ass,
Inc., 1970, ’+?-61¢ )

7Hugh Trovor-Repers The Revolt of Youths Society's Cancer or Its Cure?"
Realities (April, 1968), 52. : )
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e a1l know that. Yet, it is the student personnel administirator, be he
Vice President, Dean or dormitory counselor, who is commcnly expected by the
lzrger wnlversity community to do something about all these problems. Stu-
dent alienation is a symptom, not a cause.

“Decreasing student alienation may even be an inappropriate goale. Ve
1ive, at least an increasing number of us live, in areas of population corn-
centration where people themselves are more and morelcommonly alienated fron
one another, ard from their dally taskss There is aiwlde gap in thought and
ozinion betwcen the "average' citizen and young people. In our socinty,
people seen anything dbut secure and "selfT-fulfilled.' If this is the socletly
for which we prepare students, then possitly training in an elienating insti-~
tution of higher cducation is a proper education for life in on alienating
socliety.

The freshman student at an castern college mirrored one, possibdbly nob
too cxtreme, position within the suspicions of many of cur socleiy's members
when hé responded to a researcher®s inquiries by asking, "Why does a bucy
professor keep his door cpen to talk with any sfudent wh. wants %o botner
rin? Yhat does he want?"e

I assume, however, that educators are not willing to settle for a
societal status quo; but instead, that one of the aims of higher education
is to dovelop as a consequence of nore college-educated graduates, a better
soclety in which we all might live. Hence, the academic discussion as to
whriether the institution is concexrned prirarily with the "transmission of

knowledge* or the "personal development of the individual"9 is Jjust that:

CDouglas He Heaths Growing Up In College. San Francisco: Jossey-Bass,
Inc. [ 1968 690
also conceptualized as "transmission' versus "induciion," *knowledge-
centered" versus "studcnt-centored," or "authoritarian education' versus
“gernissive education." -
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2cademic nit picking. In reality, these cannot be scéaratcd. No matter how
the college or university conducts its affairs or its teaching, the institu-
tion, through its program or simply its milieu, will rave some elfect trxouZh
commission or onission, ppsitivcly or negatively, great or slight, un both
the students® knowledge ard personal development. In orxder tec max’-ize whatl
we generally refer to as "education” in the most positive way possibvle for
each individual student, the effortis of student personnel adminisirators at
any level to decrease student alienation can only be applauded by the total
acacdenic community and the society at large.

Zut how do we.CGcreasc student alienation?

Rermembar for a momeni that often-quoled conment of President Janes L.
Czrfiell, categorizing an ideal education as a log with a student on one end
and Trofessor ifarx Hopkins on the othcr.lo Thic modern corsllarxy ¢f this is
not one teucher to each student, as is generally assumed, and it ray even
ta ¢ ' le positive correlation to low faculty-student ratics or cluster
collezes pex se. It is clearly not the numbers involved, but what happens
betwecen the instructor and his studente-~be they one to one vxr one to three
thousand, Each of us can cite examples where a particular man, no doubt
with sore flare for the theatrical, has cxcited students by the droves in
large lecture classes, while another highly recognized scholar in a parti-
cular area can bore students to death no matter houw few of them sit before
hir. The individual himself can often exclte or "insplr¢" learning, bdbut
the crucial factor 4s the quality of the relationship batween instructor
and students. The characteristics of such a positive relationship are that

)

"o IUcf. Frederick Rudolph. Mark Hopkins and the Lom. Now Havon: Yale
University Press, 1956, 48-52. FHopkins was known for his interacticn wiih
students on his ideas.
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the student is involved in the supject matter and simultaneously offered
the potential for the personal interest of the instructor. In other words,
the relationship provides the potential for the security of feeling that
soneone does care and is interested in "my" views and feelings. When such
does occur--and admittedly this traditionally may be very infrequent, the
motivation is there for academic inguiry plus the opportunity for personal
development and raturing. The absence of such & reiationship for many stu-
dents is illustrated on many cumpuses in the demand for sensitivity groups
and help centers, and the rise of communes‘an& othor groups.

Typically it is held that faculty-student relationships u.. student-
student, peer relationsnips will occur on a residential campus where a ''col-
legiate atmosphera" prevails.11 As one provost accurately pointed out to
his faculty, "(Tha residential liberal arts college) ... grants a man
special access to teachers and students he could never otherwise have, and,
moreover, it provi..des for informal associations that may eventually be nore
important for his growth than the formal ones {i.e., classroom contact hours)."ld

On the ouvhar hand, I would argue that it is falaciocus to assume that
the same needs which students are thought to possess at the residential cam-
pus are not also present on the large urban commuter uﬁiversity campus where
students are presured only 1nterest§d in "stopping by" fcr a class, and more
interested in an outside Job or vocational futwa.

At one urban university with a total enrollment of 14,410 students,
having only 999 students in residence (7%), a random sample of 117 under-

graduates was interviewed by phone. The sample was proportionately repre=

Llef. Charles D. Bolton and Kenneth C. W. Kammeyer. The University Student.
A Study of Student Behavior and Values. New Haven: College &nd University
Press, 1967, where the factor of the amount of time & student spends in various
activities at a resident-oriented cempus is pursued.

Lehruce Haywood, Provsst of Kenyon College (March 15, 1971).
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seatzative of major enrollment cutegories at this partlicular institution, es
established by a random selection of four-year undergraduate degrec-scering

13 To illustrate briefly the generzl findings, 54.67 said that

students.,
they knew a faculty membter well enouzh to stop by his office "just to chat.!
Only 31.1% of the freshman sample felt that way, while 70.6% of the seniors
so indicated. MHowever, 66.5% of all of the students indicated thai they

weuld like to know a faculty rember this well. To look at these figures

nother way, 93.3%'of the freshman sample and 1C0% of the seniors thouzht

8]

that they would like to know a faculty member well enough to stop by his
office "just to chat." By college of enrollment, 92.5% of those in The Col-
lege of Arts and Sciences, 1007 of those in the College of Zdusation, 91.7%
of those in The College of Business Administration, and 1007 of those in the
College of Engincering thought that they would 1like to know a faculty menber
wall enough to stop by his office "just to chat-; Corollary questions

(Tadble I) support this trend of about K7 of these urban undergraduates

* » ]

Insert Table I about here.

* * *

reporting involvement with faculty in various ways while at the sane tire,

around 907% of these same students wouid have liked to experience such a

L3Forty-five were freshmen; 28, sophomores; 27, Jjuniors; 17, seniors;
L0 from The College of Arts and Sciences; 41, from The College of Education;
11, from The Collego of Engineering; and 24, from The College of Business
Adninistration. (One student was in none of the above collegcs.) The sanple
vas drawn from the siudent directory through the use of a tadle of random
nunbers after removing all graduate studerts and two-yecar, desree-seeking
students, February, 1971. A structured telephono interview was the source
for the data, Although the analysis of the data is incomplete, ithc work of
the following on this study should be acknowledged:s Bernice C.» Donavan,
Phyllis L. Fecney, Suzette Gebolys, Carolyn George, Hugh M« Lindscy, and

Qo Rogexr Ridgways
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ralaticnship, or & deeper relationship, with faculty in thesc arcaz. is
is to be oxpaeted, 2 higher percentage of senlors than freshmen wezorted
ccoricreing personal rel ationshiﬁs with at least one feculty mombcou, ond
rore differcnces in the amount of reported relationships with
sxs within individual colleges. Clearly thoush, the genewsal trend cuong
thoce when students was in the direction of feeling that deepcxr onl nore
perconel relationships were desirable.lu We need to rethink cuw assusjilions
as to what undergracJate students on predoninantly commuting canpuses axe
looking for today.

In short, thoere is an existential rclationship that can properly okist
betieen individuals traditionally separated by all the fornalisn within owx
systenm of education (and even rore s0 within the British educatvioral syston)
that sets teacher apart fron, and in sone senses, above student. This 1s

1

1ship of openness to .ae other, and acceptance. This is precisely

©
l—l
pas
s
(2]
':1

an oxisiential encounter exactly of ihe form and nature that an incrcasing

nunber of college-age students are seeking. It is, in fact, a relationship
of dialcguc.l5 Evidence for this is beginning to appear. In at least one

"oxperimenial college" program within a more traditional university, an

evaluator comments:

T hais seems to contrast what some other rescarchers have paxrenthetically
inplied in the past. cf. Kenneth A. Feldman and Theodore . lewcombs Zhe
mpact of Collepe cn Students. San Franciscos Jo%sey-Baau. nce., 1969, vol. I,
pDe 248-258, vol II, 158-162. Joseph Xatz. "Four Years of Crowth, Conflict,
and Compliance.”" }ip Tiun For Youth., J. Katz et ale, eds. San Francisco: .Joszey=
3ass, Inc., 1968, 52;2?. Katz does conclude, rightly I think, that "It is ihe
rature_of the contact, not its frequency, that is critical." (p. 27)

Jcfs Reuel L. Howes The Micacle of Dialogue. New Yorks Secabury Prerss,
1963, ospe rpe 16-17, 77-78, 97-99. cf. “also Archur V. Chickering®s corments on
faculiy/adainistrator relationships with students in "Faculty and Administration,”
Eiucation and Identiiy. San Frencisco: Jossey-Bass, Inc., 1969, esps ppe 237-252,.
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"(axparinental collaze) students ... Were not recessarily in
love with 2ll the fellows, but nost all would attest to having
the feeling that there was at least one fellow they coulad approach
diccetly with personal questions sess A true testimony to the
effeciivoness of this relationship is the fact that the {oxperi-
nenial college) students issued a universzl cry for more contact
witn factltys 'I wish they could be axround wore in the cvenings
whnen they and I both feel nore relaxed arnd free' was a repeated
comment of the (experimental college) student. This also suggests
that this iype of informal personal contact met a profound need
among the students. ">

Xy point: The student personne} administrator is in an ideal position
to provide the potential for such an educational relationship to ocour,
if not to participate in it himself. Faculty will not change traditional
vays easily ard our tradition is not one of much involverent. Those
faculiy iniividﬁals wno have naturally taught in this way will continuc.
Those who have not will not Yikely tegzin, even if "in service ilraining"
proxcans are instituted--in fact, such faculiy will not likely even raise
the question. The student personnel administrator can provide the context.

1. Set up or discover natural places of contact or issues
involvinz both students and faculty and then see what can be dore

t¢ encourage than.

2. Look for the "natural" guys on the faculty who can be
involved.

3. Be careful to ntilize small rumters of individuals with
common points where possible and approprriate, to encourage
intexaction,.

L4, Do not be afraid of structuring beginning interaction.

5. lLead the way in example by your own relatlonships to
students.

6. Risk sone wild ideas now and then.

~IBPovert D, Brown. “Student Developzent in the Cerennial College: A
First Year Look.," University of Nebraska {Octobor, 1970}, 8.

ERIC -
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For examnle, cne institution has regularized a procedure whereby it
is announced and posted in a dormitory that a particular irdividual Taculty
rercer or adninistrator will be in the doraitory that evening. If a student
is interested in meeting this individual, he leaves hic room door open wide.
The fasulty or administrator simply walks through the hall. It sounds
absurd, and full of reasons to anticipate that nothing will happen. Yet,
on that canpus, one academic dean who found himself in a srall residence
hall on this basis, was still there at 5:00 A. M. and he never progressecd
beyoud a single floor of the rcsidence!

A sccond example: Two male graduate students wexe eating lunch in a
roisy crovded student-union cafeteria one aftermoon, when a slightly stocky
man with baldiig hadr came up %o two coeds at the next table and asked if
ke could join them. One of the graduate studenis commenicd loudly enougn
+to te overincard about that "dirty old man." With a slight smile, that
"iiriy old man" turned to the two male graduate students and asked if they
would like to join them alle By way of introduction, he simply said, "I'm
John Oswald.'" That was the man who had just become President of The Pemnsyl-
vania ~:ata University, and that 1s precisely the type of out-going huatle
interest that is cheracteristic of the type of relationship 1 am advocating.
Offices were made for working in, but there is nore to effective work with
students today than mere reading books or writlng mcmos.

Finally, do nct be fooled into believing that the urban university stu-
dent has ne needs or interests beyond straight academics at the institutien.
Clearly, there is a great deal to bo done to personalize the urba; campus.

Hopafully, the student personnel administrators will begin to expesirent

11
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with genuine aitempts to humanize us all-~faculty, students, staff, and
adninistrators. The student personnel administrator is in a position to
become the cutalist to encourage, permit, and provide the context in which
individuals within the university comnunity can begin to relate to each

other as precisely that, individuals.

O
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Table 1 -12~
UNDERGRADUATE STUDENT ATTLTUDES |
ON SELECTED ISSUES OF STUDENT-FACULTY RELATIONSHLPS
AT AN URBAN, COMMUTING UNLVERSITY

Total " Percentage of "yes" response
ITEM Student By Class By College™
Semple

Freshmén Seniors i Arts & |Educ. {Bus. |Engr.

Sei. Adn,
Do you xnow a faculty
rember well enough to !
stop by his office 54.h 31.1 70.6 ha2.5 | 60.9 54.2¢ 27.3
"just to chat?" B
Would vou like to? %.5 93.3 | 100.0 92.5 [106.0] 91.7| 100.0

Could you say that you
have establishned a
close relationship

with at least one of 46.2 33.3. 52.9 37.5 { 43.9} 50.01 k5.5

your professors here?

Would you like to have

had that havpen? 90.3 88.9 .1 87.5 1 92.7] 83.3] 100.0
Do you know a faculty »

rember whom You could 51.8 h2.2 70.6 37.5 | 58.51 u5.8| 5k.5

call "a friend?" . ,

Would you like to? 92.0 93.3 | 100,0 95.0 | 90.21 83.3] 100.0 |

Does any professor know
you well enough to pro- '
vide a fair character 52.0 3.1 52.9 50.0 {53.7| 45.8] 18.2

reference? ) i

Would you like to be
known t...¢ well by any

of them? 95.6 93.3 100.0 92,5 | 97.6] 95.8] 90.0

Can you say that at least
one of your teachers
here was interested not : <
only in your academic 56.1 46.7, | 4.7 57.5 | L8.8( 54.2| 54.5
echlevements but also :
in your personal goals
end concerns?

Would you like to have '
such & teacher? 93.1 97.8 100.0 95.0 | ¢2.7] 87.5] 100.0

N= 117 4s 17 40 L1 24 11

*One & udent was in the process of changing college enroliments and thus not
counted. -

ERIC




